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EXECUTIVE SUMMARY 
The School Climate and Culture Survey is administered annually to 5th through 12th grade 
students in the Iowa City Community School District. The purpose of the survey is to collect 
overall and disaggregated data across various dimensions of school climate to inform efforts to 
improve students’ experiences and outcomes. A total of 6,499 students completed the survey in 
2022, resulting in a 73% response rate.  

Overall, most students experience positive relationships with teachers, feel 
like they belong at school, and feel safe at school. 
Across seven dimensions of student-teacher relationships, students’ level of agreement with 
positive statements ranges from 79-96%. Most students respect their teachers (96%), receive 
academic support (94%), feel teachers treat students fairly (84%), feel teachers show concern to 
students (84%), and trust their teachers (82%). On average, 83% of students say they have an 
adult in the school they trust and can do to for advice.  

Overall, 83% of students feel like they belong at school and 82% of students say the school is 
welcoming and safe. 79% of students feel like a valuable member of the classroom and 86% of 
students perceive the curriculum to be inclusive of diverse backgrounds and identities. Most 
students perceive discipline to fair (71%), consistent (80%), strictly enforced (69%), and 
transparent (78%).  

Non-binary and transgender students, Black, Latino, and Multi-racial 
students, LGB students, and FRPL students overall report a less positive 
school climate. 
Across most school climate measures, there are gender, racial, class, and sexual orientation 
disparities. Non-binary/transgender students often report the most negative experiences in 
schools, often around 10% lower agreement than female or male students. LGB students also 
report a more negative school climate compared to non-LGB students. Black students 
consistently have more negative experiences as well, with Latino and Multi-racial students 
having similar disparities for some measures. FRPL students are typically lower in agreement 
than non-FRPL on most school climate measures. 

Disparities are larger in affective dimensions of student-teacher relationships (i.e. personal 
concern and trust), hearing hurtful comments and bullying related to student identities, school 
belonging, inclusive discussions and content, safety, and social and emotional skills. A significant 
example is the disparities in school belonging: 65% of non-binary students agree they belong at 
school vs 82% of female students and 85% of male students; 73% of LGB students vs 86% of non-
LGB students; 74% of Black students vs 85% of White students; and 76% of FRPL students vs 86% 
of non-FRPL students. 

There are some notable differences by ELL and IEP status. ELL students report lower levels of  
school belong, safety, and inclusion, and report higher hurtful comments and bullying related to 



 

immigrants/nationality. IEP students also report lower levels of school belong, safety, and 
inclusion, and are report higher rates of personal bullying. Both ELL and IEP students report 
higher levels of restorative conflict resolution and social and emotional skills. 

Inclusive discussions and social and emotional learning often have lower 
levels of agreement compared to other dimensions of school climate. 
There is a range of students who agree there are opportunities in class to talk about race (71%), 
differences in learning or physical abilities (67%), gender (61%), and sexual orientation (55%). 
Additionally, 10% of students feel unable to share views in class because of their race and 10% 
feel unable to share because of their gender. Students with a socially marginalized identity 
report lower levels of inclusive content, discussions, and classroom membership. 

While 84% of students agree diversity, inclusiveness, and equity is important at their school, 71% 
of students agree students in their school respect each other’s differences. On average, 62% of 
students agree that students in their school act in a way that is sensitive to the feelings of other 
students and 69% agree they talk about ways to help them control their emotions. Students are 
more likely to agree the school staff supports them academically (94%) than socially (72%) and 
emotionally (73%). 

There is a prevalence of bullying, harassment, and hurtful comments related 
to students’ identities at school. 
Eighteen percent (18%) of students report personally being bullied, most verbally bullied. 
Students also reported seeing other students being bullied or harassed due to appearance 
(48%), gender (39%), race (34%), sexual orientation (29%), and disability (27%). The majority of 
students have heard hurtful comments from students at least once about sexual orientation 
(77%), race (70%), and gender (68%). About 20-27% of students have heard hurtful comments 
from teachers at least once, mostly about sexual orientation, race, and gender. Students with a 
socially marginalized identity report higher levels of bullying and hurtful comments related to 
their identity. 

The most common open-ended comments described issues with bullying and harassment in 
schools. A lot of the bullying and harassment students described comes in the form of offensive 
comments, slurs, “jokes”, misgendering or disregard for pronouns, and microaggressions. Non-
binary gender identities, as well as LGBTQ+ identities, are often the target of harassment, for 
example, one student described, “I hear hurtful comments about my gender identity and 
pronouns almost every day. I also often get misgendered.” 

Conclusion 
While overall percentages indicate the majority of students have a positive experience in school, 
disaggregated data shows minority students experience a more negative school environment. 
These disparities are consistent across a range of school climate measures. This data can be used 
to identify areas that can be improved to create a more positive school climate for all students. 
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INTRODUCTION 
School Climate  
Student experiences in school matter tremendously for learning and overall well-
being. Students’ feelings of belonging, inclusion, and safety in a school can 
positively or negatively contribute to their academic, social, and emotional 
development. However, disparities based on race, gender, sexual orientation, 
class, and disability status in perceptions of the school environment have been 
well-documented across the country and shown to contribute to unequal student 
outcomes in achievement and discipline. 

While inequities in students’ experiences often reflect larger societal inequalities, 
paying attention to the different experiences’ students have in school can help 
inform efforts to create a learning environment that is healthy and supportive for 
all students. Improving student experiences of the school climate is one of the 
most important evidence-based strategies to support student achievement and 
well-being and reduce inequities in student outcomes. 

About the Survey 
This report describes the results of the School Climate and Culture Survey 
administered annually to all 5th through 12th grade students in the Iowa City 
Community School District (ICCSD). The ICCSD has been conducting annual school 
climate surveys from 2015-16 as part of a research-practice partnership with 
researchers at the University of Iowa to help address disparities in the ICCSD. 
While the formal partnership reached the end of its five-year term, the ICCSD 
continues to implement the survey and utilize results to work towards achieving 
the goal “that all students can achieve at high levels and that equitable classrooms 
are essential to that success.”  

Data from the survey is used to inform district-level policies and priorities and 
building level Comprehensive School Improvement Plans (CSIPs), Board of 
Education meetings, various ICCSD committees, and individual educator practices 
aimed at reducing inequities in student experiences and outcomes. Results are also 
used to monitor progress towards equity goals as outlined in the  
Diversity, Equity, and Inclusion Plan. 
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METHODS 
Survey Instrument 
The 2021-22 School Climate and Culture Survey is an annual survey administered 
in the ICCSD. Survey items were taken or modeled after nationally implemented 
and validated school climate survey instruments. Survey domains cover the topics 
of student-teacher relationships, social and peer relationships, inclusive 
classrooms, safety and disciplinary environment, and the social and emotional 
environment. The survey also includes demographic items asking students to 
report their school, grade, gender, race, sexual orientation, and highest level of 
parent education. See Appendix B for a list of survey topics and items.  

Survey Administration 
A link to take the survey via Qualtrics was sent to all ICCSD 5th to 12th grade 
students (excluding those who parents opted them out) starting on November 
29th and closing on December 17th. School building principals were responsible for 
scheduling a 45-minute period for students to complete the survey in school. 
Students were allowed to skip questions they preferred not to answer and were 
informed their responses are confidential. 

The total number of respondents was 6,499 students with an overall response rate 
of 73%. The response rate by school level was 84% for elementary school, 79% for 
junior high school, and 64% for high school. See Appendix A for more information 
on response rates and representativeness.  

Survey Analysis 
Responses were imported into a statistical software program (Stata) to undergo 
data cleaning, recoding, and analysis. Surveys were also matched to administrative 
data to collect demographic information such as FRPL status, IEP status, and ELL 
status. Measures that used the response categories of “Strongly Agree”, “Agree”, 
“Disagree”, and “Strongly Disagree” were recoded to Agree or Disagree for 
analysis. The open-ended comment was qualitatively coded. See Appendix A for 
more information on the survey analysis. 

This report details average levels (mean) of student perceptions of school and 
highlights differences or disparities in group averages only when there is a 
statistically significant difference between groups. 
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SAMPLE DEMOGRAPHICS 
Number of Respondents = 6,499 
 Percent Number 
School Type   

Elementary School 29% 1,860 
Junior High 26% 1,715 
High School 44% 2,884 
Not Reported 1% 40 

Gender   
Male 49% 3,204 
Female 44% 2,874 
Trans or Non-Binary* 6% 420 
Not Reported <1% 1 

Race   
White 59% 3,849 
Black 17% 1,137 
Latino 10% 619 
Asian 6% 409 
Multi-racial 7% 462 
Other <1% 14 
Not Reported <1% 9 

Sexual Orientation   
Non-LGB 68% 4,428 
LGB 20% 1,271 
Not Reported 12% 800 

Free or Reduced Priced 
Lunch (FRPL) Status 

  

Non-FRPL 65% 4,247 
FRPL 34% 2,213 
Not Reported 1% 39 

Individual Education 
Program (IEP) Status 

  

Non-IEP 92% 6,211 
IEP 7% 593 
Not Reported 1% 31 

English Language 
Learner (ELL) Status 

  

Non-ELL 92% 6,001 
ELL 7% 459 
Not Reported 1% 39 

*Includes non-binary, transgender, gender non-conforming/gender fluid, questioning 
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79%

82%

82%

84%

90%

94%

96%

RESULTS 
Student-Teacher Relationships 
Overall, most students have positive relationships with their teachers. 
Out of the seven dimensions, students are more likely to agree they 
respect their teachers (96%) and receive academic support from 
teachers (94%) than agreeing they trust their teachers (82%), receive 
personal concern from teachers (82%), and are treated fairly (79%).  
 
 
    
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

Academic Support 
(composite) 

Equitable Treatment 
(composite) 

General Concern 
(composite) 

Personal Concern 
(composite) 

I respect my teachers. 

Teachers at my school treat 
students with respect. 

I trust my teachers. 

83% of students 
have at least one adult in their 
school they trust and go to for 

advice 

85% are teachers 
29% are some other adult at school 
13% are from a club 
6%1 are from the community  

64% of students 
who have an adult they trust and 
can do to for advice say they are 

same race as them 
 

71% of students 
who have an adult they trust and 
can do to for advice say they are 

same gender as them 
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A lower percentage of non-binary students agree teachers provide 
academic support, treat students fairly, show them and other 
students concern, treat students with respect, respect their teachers, 
and trust their teachers compared to female and male students. 
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A lower percentage of male 
and non-binary students have 
an adult they trust and can do 
to for advice compared to 
female students. 

65%
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43%
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Male Female Non-Binary

A lower percentage of male 
and non-binary students have 
an adult they trust and can do 
to for advice that is same 
gender as themselves 
compared to female students. 
 

      M          F          NB       M         F       NB 

Mentorship Same Gender 
Mentorship 



 6 

A lower percentage of Black, Multi-racial, and Latino students agree 
teachers provide academic support, treat students fairly, show them 
personal concern, treat students with respect, and that they trust 
their teachers compared to White and Asian students.  
 
 
 
 
 
 
 
           
 
 
 
 
 
 
 
 
 
 
      
 
 
 
 

84% White  
85% Asian  

82% Latino  

79% Multi  

77% Black  

Equitable Treatment Personal Concern 

83% Asian  

81% White  

77% Latino  
75% Multi  

74% Black  

Trust in Teachers 

89% Asian  

85% White  

79% Latino  

78% Multi  

73% Black  

77% Black  

87%
79% 76% 74%

82%

0%

20%

40%

60%

80%

100%

White Asian Latino Black Multi

A lower percentage of Asian, 
Latino, Black, and Multi-racial 
students have an adult they 
trust and can do to for advice 
compared to White students. 
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A lower percentage of Asian, 
Latino, Black, and Multi-racial 
students who have an adult 
they trust and can do to for 
advice say they are the same 
race as themselves. 
 Mentorship Same Race 

Mentorship 
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LGB students report lower levels of agreement across several 
dimensions of student-teacher relationships compared to non-LGB 
students. 
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FRPL students report lower levels of agreement across several 
dimensions of student-teacher relationships compared to non-FRPL 
students.   
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A higher percentage of ELL 
students feel teachers care 
about students compared to 
non-ELL students. 
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A lower percentage of IEP 
students feel teachers respect 
students and that they respect 
their teachers compared to non-
IEP students. 
 

Non-IEP      IEP  

Teachers 
Respect Students 

Student Respect 
for Teachers 
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A lower percentage of ELL 
students have an adult they 
trust and can do to for 
advice compared to non-ELL 
students. 
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29%

79%

39%
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IEP students are more likely to say 
their mentor is another adult at 
school compared to their mentor 
being a teacher.  
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Adult at School 
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E        JH       HS E        JH       HS E        JH       HS E        JH       HS 

Elementary school students report higher levels of agreement 
across all dimensions of student-teacher relationships compared to 
junior high and high school students. High school students report 
higher levels of personal concern, teacher respect for students, 
trust in teachers, and mentorship compared to junior high students. 
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Most students receive academic, emotional, and social support from 
school staff. They are more likely to agree school staff supports them 
academically than socially or emotionally. 
 
  
 
 
 
 
  
 
 
 

 
 
 

A higher percentage of ELL and IEP students receive 
academic support, but a lower percentage receive 
emotional and social support. 

 
A lower percentage of Black students receive all three 
types of support. 

 
A lower percentage of male students receive academic 
support compared to females and non-binary students. 

 
A lower percentage of non-binary students receive 
emotional and social support compared to male and 
female students. 

 
A lower percentage of LGB students receive emotional 
and social support compared to non-LGB students. 

 
A lower percentage of junior high and high school 
students receive emotional and social support compared 
to elementary students

94%  
of students  
agree school 
staff supports 

them 
academically 

73% 
of students 
agree school 
staff supports 

them 
emotionally 

 

72%  
of students 
agree school 
staff supports 
them socially 
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About 20-27% of students have heard hurtful comments from 
teachers at least once, mostly about sexual orientation, race, and 
gender. 

 
  
 
 
 

 
 

27% 26% 23% 20% 20%

Sexual
Orientation

Race Gender
Identity

Religious
Identity

Immigrants

Hurtful Comments from Teachers About… % at least 
once 

A higher percentage of non-white 
students have heard hurtful comments 
about race from teachers compared 
to White students. 
 

A higher percentage of LGB students 
have heard hurtful comments about 
sexual orientation from teachers 
compared to non-LGB students. 
 

A higher percentage of female and 
non-binary students have heard 
hurtful comments about gender from 
teachers compared to male students. 
 

A higher percentage of ELL students 
have heard hurtful comments 
about immigrants from teachers 
compared to non-ELL students. 
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Social and Peer Relationships 
Most students feel like they belong in school, fit in with students at 
school, and feel close to people at this school (83%), however, 
students with a socially marginalized identity are less likely to report 
feeling like they belong. 
 
 
 
 
 
 

83%

81%
84%
85%

76%
86%

75%
83%

78%
83%

79%
86%

80%
74%

85%

73%
86%

65%
82%

85%

High School
Junior High
Elementary

FRPL
Non-FRPL

IEP
Non-IEP

ELL
Non-ELL

Multi
Asian

Latino
Black
White

LGB
Non-LGB

Non-Binary
Female

Male

School 
Belonging 

(composite) 
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Around half of students who were bullied said it happened a few 
times this month, and nearly 40% of students said it happens about 
once a week or more than once a week. 
 
             

A higher percentage of non-binary students, LGB students, FRPL 
students, IEP students, and elementary students have been bullied. 
 
Non-binary students (37%) > male (16%) and female students (18%) 

LGB students (29%) > non-LGB students (14%) 
FRPL students (20%) > non-FRPL students (17%) 

IEP students (23%) > non-IEP students (18%) 
Elementary students (26%) > JH students (18%) > HS students (13%) 

18% of students 
have experienced least one form of bullying 

13% 
Verbal bullying 

8% 
Social bullying 

5% 
Physical bullying 

5% 
Cyber bullying 

51%

52%

44%

49%

18%

16%

21%

17%

13%

15%

17%

16%

18%

17%

18%

18%

Cyber

Physical

Social

Verbal

A few times 
this month 

About once 
per month 

About once 
per week 

More than 
once per 

week 
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Nearly half of students (48%) have seen bullying or harassment 
related to appearance, while 39% have due to gender and 35% due 
to race.  
 
Have you seen bullying or harassment related to… 

 
 
 
 
 

12%
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21%

27%

29%

33%
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39%

48%Appearance 
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Class 

Religion 

Nationality 

Other 

29%

45%
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A higher percentage of female 
and non-binary students have 
seen bullying related to gender 
compared to male students. 
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A higher percentage of LGB 
students have seen bullying 
related to sexual orientation 
compared to non-LGB students. 
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A higher percentage of Asian, Black, and Multi-racial students 
have seen bullying related to race compared to White and Latino 
students. 
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A higher percentage of ELL 
students have seen bullying 
related to nationality 
compared to non-ELL 
students. 
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A higher percentage of FRPL 
students have seen bullying 
related to class compared to 
non-FRPL students. 
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Around 50-80% of students have heard hurtful comments from 
student at least once mostly about sexual orientation, race, and 
gender identity.  

 
 
 
 

 
 
 
 

77% 70% 68%
49% 47%
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Orientation

Race Gender
Identity

Religious
Identity

Immigrants

A higher percentage of LGB students 
have heard hurtful comments about 
sexual orientation compared to non-
LGB students. 
 

Hurtful Comments from Students About… 

A higher percentage of Black 
students have heard hurtful 
comments about race compared to 
White students. 
 

A higher percentage of female and 
non-binary students have heard 
hurtful comments about gender 
compared to male students. 
 

A higher percentage of ELL students 
have heard hurtful comments about 
immigrants compared to non-ELL 
students. 
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Inclusive Classrooms 
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A lower percentage of Latino, Black, and Multi-racial students 
agree there are opportunities to talk about race compared to 
White and Asian students. 
 

A lower percentage of female 
and non-binary students agree 
there are opportunities to talk 
about gender compared to 
male students. 
 

A lower percentage of LGB 
students agree there are 
opportunities to talk about 
sexual orientation compared to 
non-LGB students. 
 
 
 

71%  
of students 
agree there are 
opportunities in 

class to talk 
about race 

67%  
of students 
agree there are 
opportunities in 

class to talk 
about 

differences in 
learning or 

physical abilities 

61%  
of students 
agree there are 
opportunities in 

class to talk 
about gender 

55%  
of students 
agree there are 
opportunities in 

class to talk 
about sexual 

orientation 
 

(7th-12th graders only) 
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Most students agree the curriculum is inclusive (86%), however, 
students with a socially marginalized identity are less likely to agree. 
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79% of students 
see themselves as a valuable member of the classroom 

A lower percentage of non-binary 
students feel like a valuable 
classroom member compared to 
female and male students. 

A lower percentage of LGB 
students feel like a valuable 
classroom member compared 
to non-LGB students. 
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A lower percentage of Black 
and Multi-racial students feel 
like a valuable classroom 
member compared to White 
and Asian students. 
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A lower percentage of FRPL 
students feel like a valuable 
classroom member compared 
to non-FRPL students. 
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Classroom membership is lower for junior high students (76%) than 
high school (79%) and elementary students (82%). 
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feel unable to share views in 

class due to their race 
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feel unable to share views in 

class due to their gender 

A higher percentage of Black and Latino students feel unable to 
share in class due to their race compared to White and Asian 
students. 
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A higher percentage of non-binary students feel unable to share in 
class due to their gender compared to male and female students. 

Feeling unable to share views in class due to race and gender is 
more common for high school students than junior high and 
elementary students.  

 



 21 

53%
47%

58%

55%
52%

64%
52%

64%
52%

50%
55%

57%
55%

52%

44%
56%

37%
53%

55%

53%

High School
Junior High
Elementary

FRPL
Non-FRPL

IEP
Non-IEP

ELL
Non-ELL

Multi
Asian

Latino
Black
White

LGB
Non-LGB

Non-Binary
Female

Male

Student Voice

About half of students (53%) report having a voice in school. This 
percentage is lower for non-binary students, LGB students, White and 
Multi-racial students, non-ELL students, non-IEP students, non-FRPL 
students, and junior high and high school students. 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 

53%Student Voice 
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Safety and Disciplinary Environment 
Most students always or very often feel safe in various spaces in 
school. Students are most likely to feel safe in their classes or traveling 
between home and school and are least likely to feel safe in the 
hallways and bathrooms.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Who is Less Likely to “Always” Feel Safe? 

Black (41%) & Latino (42%) students < White (50%) & Asian students (48%) 
Non-binary (27%) and female (45%) students < male students (52%) 

LGB students (35%) < non-LGB students (51%) 
ELL students (34%) < non-ELL students (48%) 
IEP students (41%) < non-IEP students (48%) 

FRPL students (42%) < non-FRPL students (50%) 
HS (46%) and JH students (45%) < elementary students (52%) 
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82% of students feel the school is welcoming and safe. 
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of students agree students are 
treated fairly when they break rules. of students agree they would receive 

the same punishment as others for 
breaking a school rule

83% 87%
80%

74% 79%

0%

20%

40%

60%

80%

100%

White Asian Latino Black Multi

A lower percentage of Black and Multi-racial students feel they 
would receive the same punishment as others for breaking a school 
rule compared to White and Asian students. 
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A lower percentage IEP students 
feel they would receive the 
same punishment as others for 
breaking a school rule. 
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A lower percentage FRPL 
students feel they would receive 
the same punishment as others 
for breaking a school rule. 
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Most students agree teachers make it clear bullying is not allowed 
and that teachers will do something to help but they are less likely to 
agree students try so stop bullying.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

A lower percentage of female and non-binary students agree the 
school is responsive to bullying and harassment compared to male 
students. 
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A lower percentage of Black students agree the school is responsive 
to bullying and harassment compared to White, Asian, Latino, and 
multi-racial students. Multi-racial students are less likely to agree the 
school would take appropriate action and Latino students are most 
likely to agree students stop bullying. 
 
 
 
 
 

A lower percentage of LGB students agree the school is responsive 
to bullying and harassment compared to non-LGB students. 
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Around 70-80% of students agree there is restorative conflict 
resolution. Non-binary students, LGB students, and junior high and 
high school students are less likely to perceive restorative conflict 
resolution. 
 
 
 
 

 

 
 
 
 
 
 
 
 

 
 
 

 
 
 
 
 
 
 
 
 
 

 
 

 
 
 
 
 
 
 
 
 
 

Teachers and students work together to address behavior problems 
or conflicts. 
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Social and Emotional Learning 
Most students agree diversity, inclusiveness, and equity are important 
at their school. However, this is lower for LGB students, Black and 
Latino students, ELL students, IEP students, FRPL students, and 
elementary students. 
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Most students are accepting of those different than themselves and 
agree it is wrong to discriminate. Students are more likely to agree 
adults respect students’ differences than students respect each 
other’s differences. 

 
A lower percentage of Black and Latino students agree adults and 
students in school respect other’s differences compared to White, 
Asian, and Multi-racial students. 
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59%

72%

ELL

Non-ELL

A lower percentage of ELL and IEP students agree adults and 
students in school respect other’s differences compared to non-ELL 
and non-IEP students. 
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Students report high levels of personal empathy but are less likely to 
agree they talk about feeling of others and that students act in a 
way that’s sensitive to the feelings of other students. 

 
Around 70-77% of students agree they practice perspective-taking, 
teamwork skills, and self-management. 
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Overall, 80% of students report having a growth mindset. However, 
students with a socially marginalized identity are less likely to have a 
growth mindset.  
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Open-Ended Comments 
A total of 844 students provided usable responses to the open-ended question “Do 
you have any other information you would like to share about your experiences in 
your school or your school climate?” The following describes the major themes that 
emerged from the comments. 

Bullying and Harassment  
184 comments, 22% of total comments 

The most common comments described issues with bullying and harassment in 
schools and the lack of responsiveness from the school to help. Some students 
talked generally about being bullied and the lack of safety and mental impact it has 
on them. For example, one student said, “I get bullied and messed around a lot by 
a person in my class. they really bug me and sometimes I wish I could leave the 
school because of them,” and another said, “I have gotten bullied by a kid for a 
while, he has stopped but I really lost my confidence for a while because he would 
call me mean names and make fun of stuff I was wearing.” Bullying was often 
described as being done verbally and online.  

A lot of the bullying and 
harassment students described is 
based on race, gender, sexual 
orientation, religion, and 
appearance and comes in the 
form of offensive comments, 
slurs, “jokes”, misgendering or 
disregard for pronouns, and 
microaggressions. Non-binary gender identities, as well as LGBTQ+ identities, are 
often the target of harassment, for example, “I hear hurtful comments about my 
gender identity and pronouns almost every day. I also often get misgendered,” and, 
“People that are non-binary or trans are made fun of and bullied by being called 
their deadname, the name they were born with, by being pushed, and more.”  

This harassment negatively impacts students and leaves them in fear of coming 
out. For example, “I think people will make fun of me in I come out as gender fluid 
and a lesbian. and I think ppl might harass me if I do so. I identify as he him and 
straight I was born a female but I wannna be a boy but  I’m scared ppl will think I’m 
weird,” and, “I often hear students making jokes or saying offensive things that are 
sexist, racist or homophobic. Sometimes it is loud enough that I wonder if teachers 

“A lot of students like to make 
jokes about being lgbt+ that are 
really insensitive to lgbt+ students 

and it makes me feel unsafe 
around those people.” 
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heard it, but they do not say anything. I will be waiting until after high school to 
come out because I do not feel safe in that I will be treated differently if I do.” 

Sexual harassment and sexist comments towards women are an also issue. For 
example, one student said, “I have heard on multiple occasions, disgusting remarks 
about women. As someone who is biologically female, this makes me fear for my 
safety. These remarks include making fun of someone’s sexual history, making 
comments about how attractive someone is in a skirt, and how someone was going 
to exclude someone from their group because they openly said that they were 
uncomfortable with how they were acting towards them.” Another student said, “I 
think there should be some questions about sexual assault in this survey. Many 
people especially women have had problems with that. I have seen and heard of it 
happening in this school.” Students also describe bullying and harassment based 
on race, religion, and disability.  

When describing bullying and harassment, 
a major element of the issue is the lack of 
responsiveness from schools to address it. 
Students describe them reporting issues 
to teachers and not getting help, for 
example, “Someone once slapped my best 
friends butt and we talked to the teachers 

and they said they would get back to us and they never did anything to the kid or 
even tell us anything about him so I was very mad and now I don’t trust the school 
or ever they’ll them anything that happens here that they don’t see,” and, “I have 
been called slurs, my friends have, and anytime a teacher is anywhere near the 
situation they do nothing. my friend reported to [teacher name redacted] that they 
had been called a slur and he did absolutely nothing.” Some students perceive 
teachers don’t think it’s an issue or care about it, for example, “I have been getting 
bullied for the past 12 years and teachers continue to make me feel like the 
problems aren't as big of an issue as they really are.” Students don’t think slurs or 
sexual harassment is addressed well in schools, “[High school name] ignores 
students who have been sexually harassed and protects staff members with 
predatory behavior.” 

Positive School Environment 
142 comments, 17% of total comments 

A good deal of students discussed positive aspects of their school, such as how 
much they like it and how it’s a great place to be and learn. For examples,  “I love 

“Bullying is not properly 
addressing and is why 
throughout the years I 
don’t feel particularly 

fond of school.” 
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my school,” “I'm very blessed to be going to an amazing high school!”, and “School 
is great and actually pretty fun.” One comment exemplified this positive sentiment, 
“My school is amazing and incredibly wonderful. I can't begin to express how happy 
I am to attend this school and not a different school. When I think about the 
general community in our school, I feel glad to be a part of it. Even if I am not 
friends with everybody, I still love the school. I am proud to attend this school and 
would not want it any other way.” 

Students mention feeling safe and comfortable in schools. For example, “I just feel 
more comfortable at school”, and “I feel in a safe space at school and look forward 
to it every day.” They also particularly mention how welcoming the school is for 
new students and students of diverse identities. For example, one student said, “It 
is a welcoming environment for new people, it was nice this year when I came in 
and everyone was welcoming to 
me!“ and another student said, 
“There are fun clubs that are 
welcome to all races, genders, 
cultures, and religions. For 
example, we have show choir 
and GSA along with Band and 
Orchestra and even art club! 
Everybody is welcome!”  

Negative Peer Relationships 
89 comments, 11% of total comments 

Students described either having trouble making friends, finding it hard to make 
friends that care about them, or having no friends. Some described feeling like 
they don’t fit in and are ignored or excluded. For example, one student said, “I 
usually feel like I am the only person without friends,” and another said, “I really 
feel like I don’t belong here. I’m always alone at lunch. no one talks to me. I feel like 
I did something wrong, I’m not sure if I can feel happy here.... sorry.” Another 

student said, “Sometimes it feels like the 
popular kids are very exclusive and do not want 
other people with them, it feels that teachers do 
not notice or really care about these problems. 
it sometimes feels if you are not popular you do 
not belong.” 

“I have tried being 
social with people, 
but I always feel like 

I don’t fit in.” 

 

 

“It is very inclusive of LGBTQ+ people 
and is very good at making everyone 
feel like they are welcome. I also feel 

like it is one of the most diverse schools 
I have ever seen. 
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Students also described students being mean, judgmental, or rude to one another. 
For example, “People can be very judgy. Feelings can be hurt easily,” and, “People 
are really rude to each other when teachers are not around. When there are adults, 
the kids act fine, but after that they're not.”  

Academic Environment  
94 comments, 11% of total comments 

Students described wanting more education and discussions around topics of race, 
gender, and sexual orientation. One student said, “Talking about Gender Identity 
and Race more often would be appreciated,” and another said, “I think it would be 
good if teachers explained sexual orientation, gender identity, race, religion etc. at 
school. I also think that they should have people talk about what it could look like to 
be bullied because of something you can't control. Some things that may seem okay 
to some, feel offensive to others. I think that needs to be taught at a young age.”  

Students discussed general improvements they would like to see, such as wanting 
recess and/or more recess time, better hallway and lunchroom management, 
more gender-neutral bathrooms, improved food quality, and longer passing time. 
Some students wanted more course options, such as, “I feel like you could add 
some more/better/advanced lessons in coding, computer science, and 
engineering,” and, “I think we need to have more ag classes. At liberty high, we 
have no ag classes and no FFA which makes it very hard for people like me to 
participate in things like that.” 

Students also talked about stress related to school. Some students described, 
“There's a high workload for students. From what I've experienced personally and 
what I've heard, lots of people have been overwhelmed by it. I don't think the 
school/teachers take enough consideration when giving out assignments,” and, 
“When I am behind on work it makes me feel uncomfortable.” A few students 
commented that they feel the school and teachers insert political bias into the 
classroom, for example, “Many teachers express political views opposite to mine 
and others,” and, “I feel that my school teachers lean more towards a certain 
political view and then puts view on the students.”  

Negative Teacher Relationships 
65 comments, 8% of total comments 

Students described that some teachers favor certain students over others and can 
treat students unfairly. For example, one student said, “I feel like most teachers 
treat some students differently. some treat students differently cause of gender or 
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race,“ while another said, “Some of the teachers here are racist towards some 
students.” 

Students also described that school staff don’t seem aware or care for issues going 
on in the school, for example, “The teachers here care so little about the student's 
issues when it involved rumors that they let them get away with basically saying 
anything.” They mentioned not 
feeling understood or listened to by 
teachers. For example, “Some 
teachers aren't as understanding or 
kind with their students when it 
comes to their race, sexual 
orientation, home life, etc. Some 
teachers don't listen to students like 
they should about things that may 
influence their education. Some 
teachers don't understand as much 
as other teachers that the students 
have things going on outside of class 
that may distract us sometimes 
from learning everything completely.” 

 A few students mentioned a lack of racial diversity in the teaching staff, for 
example, “There are barely any teachers of color, even though there are some 
paras and administrators who are non-white.” 

Safety and Disciplinary Environment 
83 comments, 10% of total comments 

Students discussed classroom disruptions that interfere with their learning, such as 
students being loud and noisy, not listening to teachers, swearing, vaping, and 
people doing annoying or inappropriate things. For example, one student said, “I 
dislike how study hall is people can run around and yell when people are trying to 
do their work. I would like that to change,” and another said, “On the bus people do 
inappropriate things.” Another student, “People swear way too much. We need to 
make it so swearing is against the rules. People are often dumb and make bad 
decisions and need to be mentored. More and more people are on their phones in 
class.” 

 
“I feel like teachers aren’t trying 

to bond with the kids here at 
school truthfully Usually through 
the tones they give out, and they 
are more accepting of other kids 
in school, and more dismissive to 

other certain kids. They have 
preconceived notions and 

stereotypes making it hard to 
build a connection and actually 
see students for who they are.” 
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Some students also felt the discipline was not fair. For example, “When someone 
breaks the school rules they don't get the same punishment as the other student 
that is a different race,” and, “They gotta do something about Equal consequences 
for everyone. Cause it’s been way too many times I get in trouble/suspended and 
the white kids don’t.” Students also had issues with the discipline system as a 
whole, for example, “I think that the school's way of dealing with punishments is 

not a great system for the 
children who aren't educated on 
the matter. If you were to have a 
punishment for something that 
you aren't educated about, then 
you won't know that what you 
did wasn't okay and you won't 
be aware of it in the future.” 

There were also comments about safety during the COVID-19 pandemic, 
particularly that students were not following the mask mandate and teachers were 
not enforcing it. One student said, “Mask mandate needs to be better enforced for 
me to feel safe around others who are not wearing them correctly,” and, “Some 
students don't wear masks when they should be.” 

Negative School Environment 
60 comments, 7% of total comments 

Some students described not liking school and having a tough time being at school. 
For example, some students said, “I hate this place,” and, “I don’t like it here.” 
Another student said, “I think the school morale should go up, right now, walking in 
the hallways feels depressing and lifeless.” 

Students also broadly describe issues when it comes to race, gender, and sexual 
orientation in schools. One 
student said, “There have 
been issues with race here, 
and it's a systematic 
problem. The teachers here 
need to do a better job.” 
Another student said, “It is a 
scary place to be in if you are 
a bit more diverse than just 
being gay or just being 

 
“They gotta do something about 

Equal consequences for everyone. 
Cause it’s been way too many 

times I get in trouble/suspended 
and the white kids don’t.” 

 

 

 “Our school climate is notoriously not 
welcoming to minorities. Whether this is due to 
bullying, racism, or just a heavy white majority, 

I don’t know. What I do know is that I have a 
large number of minority friends who don’t feel 
comfortable/that they belong at this school and 

I stand with their experiences.” 
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transgender. This school has a lot to work on,” and another said, “Liberty high 
school has a lot of ideas wanting to incorporate an atmosphere of being inclusive 
and welcoming but fail tremendously at actually partaking in change, or even trying 
at that.” 

Student Support  
34 comments, 4% of total comments 

Students described wanting to be listened to and have more of a voice when it 
comes to school and personal issues. For example, one student said, “You should 
talk to the students who disagree or work better on changing the areas where 
people disagree the most, in all of my years of working on these surveys, there are 
still things that haven't changed.” Another student said, “Listen to students if they 
have a problem and actually try to help them with a resolution.” Students said,” 
and, “I think that some teachers should actually listen to the students and ask the 
students what they want or need.” Some students described mental and emotional 
health issues, for example, “I have random negative thoughts sometimes.” Another 
student said, “I don't know how to fix this issue, but I feel a lot of anxiety while at 
school, and I know people who also do.” 

Positive Teacher Relationships 
32 comments, 4% of total comments 

Students mentioned how much they love their teachers, in general or specifically 
by name. They describe how nice and helpful teachers are and appreciate how 
hard they work. For example, on student said, 
“I want to share that the teachers are very 
considerate and caring for all their students. 
They also try hard to help us and that they try 
to make school fun for everyone,” and another 
said, “All of the teachers are great and very friendly.” 
 
Positive Peer Relationships 
27 comments, 3% of total comments 

Students described making a lot of friends, having friends that care and support 
them, feeling like the fit in at school. For example, one student said, “I have great 
friends and I care about them, and they care about me,” while another said, “I feel 
that I fit in at this school. I have many people around me that can support me when 
I'm having a hard time.” 

 
“All of the teachers are 

great and very friendly.” 
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CONCLUSION 
A positive school climate has been linked to improved student learning, 
development, and well-being. Yet research also shows not every student 
experiences a positive school environment. These differences in student 
experiences are a key contributor to disparate student outcomes. Focusing on 
improving school climate is an important strategy schools can engage in to reduce 
disproportionality in student experiences and outcomes. 

The results from this survey are similar to results of previous years: while overall 
students report a positive climate, there are patterned disparities by race, gender, 
sexual orientation, and class. Trans or non-binary students, Black, Latino, and 
Multi-racial students, LGB students, and FRPL students often report more negative 
experiences in school across a range of measures.  

There are also certain aspects of the climate that have greater disparities or lower 
overall perceptions. One major area that sticks out is bullying and harassment in 
schools and how students respect or treat each other. In both the quantitative and 
qualitative data, bullying and harassment in schools is a pervasive and impactful 
issue in schools, particularly harassment based on gender, sexual orientation, and 
race. Another major aspect is a lack social and emotional learning and low levels of 
student voice. The open-ended comments reflected a sentiment that schools can 
be unresponsive to issues and feeling like their survey response won’t be heard, 
won’t matter, and nothing will change from the results. It will be important to 
ensure students feel included in school decision-making and that their concerns 
are important and deserving of addressing and change.  

While there are several areas of improvement, many students feel safe, have 
positive relationships with teachers, and feel a sense of belonging in school. 
Students noted a level of appreciation for their teachers, friends, and school. 

Recommendations based on the results of the report include (1) targeted efforts to 
understand and address bullying and harassment, (2) incorporate social and 
emotional learning into the classroom through education on diverse identities and 
experiences, discussing mental and emotional health and skills, and improving 
student voice in decision-making, and (3) provide opportunities for positive 
relationship-building within the school and district at-large to create a sense of 
belonging and inclusion for all students. 
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APPENDICES 
Appendix A. About the Survey Analysis 
Data Cleaning 
Data cleaning involves identifying and removing incomplete responses. The raw 
data had a total of 6,734 cases. Responses were dropped if respondents opened 
but didn’t fill out any of the survey, if they only filled out the demographic section 
of the survey, if they completed less than a quarter of the survey or took less than 
4 minutes to take the survey. The total sample left was 6,499 respondents 
(dropped a total of 234 cases). Survey responses were linked to administrative 
demographic data using student IDs.  

Response Rates 
Response rates are calculated by comparing the number of people in a population 
(all 5th to 12th grade ICCSD students) to the number of people who completed the 
survey. The table below shows the survey response rate by school level and race.  
 

School Level 
Number of 

Respondents  
Student 

Population 
Response 

Rate 
Elementary School 1,860 2,222 84% 
Junior High School 1,715 2,167 79% 
High School  2,884 4,541 64% 
TOTAL 6,499 8,930 73% 

 

Race 
Number of 

Respondents  
Student 

Population 
Response 

Rate 
White 3,849 5,017 77% 
Black 1,137 1,796 63% 
Latino 619 1,122 55% 
Asian 409 453 90% 
Other 14 31 45% 
Multi 462 511 90% 
TOTAL 6,499 8,930 73% 
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Representativeness  
Representativeness is calculated by comparing the percentage of students 
represented in the survey to their proportion in the district population. The table 
below shows the survey representativeness by school level and race. Positive 
numbers indicate overrepresentation of a group in the survey compared to their 
population, while negative numbers indicate underrepresentation. 
 

School Level 
Percent of 

Survey  
Percent of 
Population 

Difference 

Elementary School 29% 25% +4% 
Junior High School 26% 24% +2% 
High School  44% 51% -7% 

 

Race 
Percent of 

Survey 
Percent of 
Population 

Difference 

White 59% 56% +3% 
Black 17% 20% -3% 
Latino 10% 13% -3% 
Asian 6% 5% +1% 
Other 0% 0% 0% 
Multi 7% 6% +1% 

 
Data Coding 
Data coding involves creating variables for all the survey measures. Student’s self-
reported demographic characteristics were used in the analysis unless they did not 
answer the question and did not select prefer not to answer, in which case it was 
replaced with administrative data.   

The original 7 option response for gender was recoded to three categories: Male, 
Female, and Non-Binary. Responses were coded Non-Binary if they selected 
“transgender male” (n=54), “transgender female” (n=11), “gender fluid” (n=182) 
and “questioning” (n=170). Open-ended responses for “My identity is not listed” 
(n=14) were recoded to Non-Binary if they indicated non-binary or genderfluid 
(n=4), Female if they indicated female (n=2), Male if they indicated male (n=2), and 
Not Reported if they wrote in inappropriate answers such as “helicopter” (n=5).  

The original six option response for race was recoded to six categories: White, 
Black, Latino, Asian, Multi-racial, and Other. Responses were coded to Multi-racial 
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if they reported at least two races and Not Reported if they reported prefer not to 
answer. 

Sexual orientation was coded LGB if students selected “Yes” to the question, “Do 
you identify as gay, lesbian, bisexual, pansexual, aromantic/asexual, or 
questioning?” and Non-LGB if they selected “No”. Open-ended responses for “My 
identity is not listed” (n=248) were recoded to Non-LGB if they described variations 
of no, straight, or heterosexual (n=69) and recoded to LGB if they described 
variations of questioning, queer, all, demi, pansexual, etc. (n=18). Responses were 
recoded as Not Reported if they wrote inappropriate or “don’t know” responses 
(n=42).  

Survey items measured using the 4-item Likert scale were recoded to a binary 
variable: Agree (“Strongly Agree” and “Agree”) or Disagree (“Disagree” or “Strongly 
Disagree”). In several instances, similar survey items were used together to create 
composite measures to best capture an underlying concept or idea. For example, 
several survey items that measure “Academic Support” i.e. My teachers care about 
my learning. Teachers encourage me to work hard. Teachers encourage me to ask 
questions and participate in discussions. In my classes, my teachers notice my hard 
work. This procedure of combining multiple items is recommended practice for 
surveys of school climate because using multiple items to capture an underlying 
idea or concept provides a better measure than a single survey item which is more 
prone to random variation. 

Statistical Analysis 
This report details average levels (mean) of student reports of perceptions and 
experiences in school. The report highlights differences or disparities in group 
averages only when they are statistically significant differences. 

Statistical significance tests assess the likelihood that the difference is due to 
chance. Two-sided t-tests are used to statistically test the mean differences 
between two groups. To test mean differences for comparisons with more than 
two groups, we estimate one-way analysis of variance with post-estimation 
pairwise comparisons using the Tukey-Kramer method to account for multiple 
comparisons and unequal group sizes.  

All statistical calculations contain some uncertainty. Uncertainty is affected by the 
number of students answering the question, the variation in student answers, and 
characteristics of the survey itself. Therefore, sometimes a difference may seem 
large, but it is not statistically significant because of one of these factors. 
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“Other” Bullying Response 
There were 530 respondents who selected “Other” as the basis on which they 
were bullied and provided text descriptions. Responses were recoded to the 
original categories if they fit: Race (n=1), Gender (n=4), Sexual Orientation (n=28), 
Class (n=5), Religion (n=1), Appearance (n=52), and None (n=66). 

The remaining 366 responses are summarized in the table below. 

“Other” Reason Provided 
Number of 
Responses 

Don’t Know 84 
Behavior, Opinions, Hobbies 59 
Everything/all 32 
Reputation 30 
Personal Motivations to Bully 28 
No Reason (just because) 28 
Intelligence  17 
Athletic Ability 15 
Political Views 14 
How Bullying Happens (i.e. verbally) 10 
Dating, family, friends 9 
Speech, name 5 
Fighting 4 
Age 3 
Mental Health 2 

 

Open-Ended Response for Additional Comments 
The final question on the survey is open-ended. Students were given the option to 
provide written responses about their experiences in school in response to a 
prompt, asking, “Do you have any other information you would like to share about 
your experiences in your school or your school climate?" Of the 6,499 total survey 
respondents, 844 students (13% of total sample) provided responses which 
contained codable content. Responses were omitted if contents were not 
substantive. For example, “I have nothing to add” and random text entries, such as 
“ugithiuiwui4ui5ui.” 

The open-ended responses to the final survey question were analyzed 
qualitatively. Responses were categorized according to emergent themes. 
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Appendix B. Survey Topics and Items 
Teacher and Adult Relationships 

Academic Support (3 item composite) 

• My teachers care about my learning. 
• Teachers encourage me to work 

hard. 
• Teachers encourage me to ask 

questions and participate in 
discussions. 

Equitable Treatment (4 item composite) 

• Teachers treat students fairly. 
• Teachers give everyone the same 

opportunities in the classroom. 
• Most of my teachers treat me the 

same as other students. 
• Adults in this school respect student 

identities.  

General Teacher Concern (3 item 
composite) 

• Teachers listen to students when 
they have problems. 

• Students are supported by the 
teachers. 

• Teachers often let students know 
when they are being good. 

Personal Teacher Concern (3 item 
composite) 

• Most of my teachers really listen to 
what I have to say. 

• If I have problems in a class, I am 
comfortable talking to most of my 
teachers about it. 

• Most of my teachers seem to 
understand where I am coming 
from. 

General Teacher Respect  

• Teachers at my school treat students 
with respect. 

Personal Teacher Respect  

• I respect my teachers.  

Teacher Trust  

• I trust my teachers.  

Mentors 

• Is there at least one adult in your 
school that you trust and go to for 
advice? (used to identify the 
presence of a “mentor”) 

• Who is this person (or people)? 
(used to identify the role of the 
mentor i.e. teacher, other adult, 
community member) 

• Are any of these people (this 
person) the same race as you? (used 
to identify race-matched mentors) 

• Are any of these people (this 
person) the same gender as you? 
(used to identify gender-matched 
mentors) 

Adult Support 

• The school staff supports me 
emotionally. 

• The school staff supports me 
academically. 

• The school staff supports me 
socially. 

 

 

 



 46 

Hurtful Comments from Teachers 

• How often have you heard hurtful 
comments about race from 
teachers? 

• How often have you heard hurtful 
comments about sexual orientation 
from teachers? 

• How often have you heard hurtful 
comments about gender from 
teachers? 

• How often have you heard hurtful 
comments about immigrants from 
teachers? 

• How often have you heard hurtful 
comments about religious identity 
from teachers? 

Social and Peer Relationships  

School Attachment (4 item composite) 

• I feel like I belong in my school. 
• I fit in with students at this school. 
• I feel close to people at this school. 
• This school is welcoming and safe.  

General Peer Relationships (3 item 
composite) 

• Students have friends at school they 
can trust and talk to if they have 
problems. 

• Students have friends at school to 
eat lunch with. 

• Students try to make new students 
feel welcome in the school. 

Personal Peer Relationships (3 item 
composite) 

• I have a friend who really cares 
about me. 

• I have a friend who I talk to about 
my problems. 

• I have a friend who helps me when I 
am having a hard time. 

School Bullying 

• At this school, students harass, bully, 
or intimidate each other because of 
their... 

o Race or ethnicity 
o National origin or immigrant 

status 
o Gender or Gender Identity 
o Sexual orientation 
o Disability 
o Poverty, income level, or 

social class 
o Appearance 
o Religion 
o Other 
o None 

Personal Bullying 

• I have been physically bullied. 
• I have been verbally bullied. 
• I have been socially bullied. 
• I have been cyber-bullied. 

Hurtful Comments from Students 

• How often have you heard hurtful 
comments about race from 
students? 

• How often have you heard hurtful 
comments about sexual orientation 
from students? 

• How often have you heard hurtful 
comments about gender from 
students? 

• How often have you heard hurtful 
comments about immigrants from 
students? 

• How often have you heard hurtful 
comments about religious identity 
from students? 
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Inclusive Classrooms 

Inclusive Discussions (4 item composite)  

• There are opportunities in class to 
talk about race. 

• There are opportunities in class to 
talk about gender and gender 
identity. 

• There are opportunities in class to 
talk about sexual orientation. 

• There are opportunities in class to 
talk about differences in learning or 
physical abilities. 

Inclusive Content (3 item composite) 

• I see people of many races, cultures, 
and backgrounds represented in my 
classes and homework. 

• My teachers present positive images 
of people from a variety of races, 
cultures, and backgrounds. 

• My teachers use examples of races, 
cultures, and backgrounds that are 
like mine. 

Classroom Membership (5 item composite) 

• I see myself as a valuable member of 
the classroom. 

• I feel that my contributions are 
valued in the classroom. 

• I feel unable to share my views in 
class because of my race. 

• I feel unable to share my views in 
class because of my gender identity. 

• You are treated unfairly.  

Student Voice (2 item composite) 

• I have chances to help decide what 
is best for the class or school. 

• My teachers ask me what I want to 
learn about. 

Safety and Disciplinary Environment 

Safety (4 item composite) 

• How often do you feel safe traveling 
between home and school? 

• How often do you feel safe outside 
around the school? 

• How often do you feel safe in the 
hallways and bathrooms? 

• How often do you feel safe in your 
classes? 

General Disciplinary Equity (2 item 
composite) 

• The punishment for breaking school 
rules is the same no matter who you 
are. 

• Students are treated fairly when 
they break school rules. 

Personal Disciplinary Equity 

• I know I would receive the same 
punishment as others for breaking a 
school rule. 

Disciplinary Consistency 

• The school principal and teachers 
consistently enforce school rules. 

Disciplinary Strictness 

• The school rules are strictly 
enforced. 

Disciplinary Transparency (2 item 
composite) 

• If a school rule is broken, students 
know what kind of process will 
follow. 

• Students know what the rules are. 
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Responsiveness 

• The school would take appropriate 
action if an incident was reported to 
them. 

• Teachers make it clear that bullying 
is not allowed. 

• If you tell a teacher that you've been 
bullied, the teacher will do 
something to help. 

• Students at your school try to stop 
bullying when they see it happening. 

Restorative Conflict Resolution 

• Teachers and students work 
together to address behavior 
problems or conflicts. 

• We practice ways to settle conflicts 
so that everyone can be okay with 
the result. 

• When students are accused of doing 
something wrong, they get a chance 
to explain. 

Social and Emotional Learning/Skills 

School Diversity Values (4 item composite)  

• Diversity, inclusiveness, and equity 
are important at my school. 

• Students in this school respect each 
other's differences. 

• Adults in this school respect each 
other's differences. 

• Adults in this school respect student 
identities.  

Personal Diversity Values (2 item 
composite) 

• I am accepting of those different 
than myself.  

• It is wrong to discriminate against 
someone because of their race, 

appearance, culture, religion, or on 
some other basis.  

General Empathy 

• Students in my school act in a way 
that is sensitive to the feelings of 
other students.  

• We talk about the importance of 
understanding our feelings and the 
feelings of others.  

Personal Empathy 

• It is important to help other people. 
• I care about other people’s feelings. 

Perspective-Taking (2 item composite) 

• We talk about how our actions 
affect others.  

• We work on listening to others so 
that we really understand what they 
are trying to say.  

Self-Management 

• We talk about ways to help us 
control our emotions.  

Teamwork Relationships Skills 

• I feel that I am better at working 
with other people because of what I 
learned in my school. 

Growth Mindset (3 item composite, items 
reverse coded so higher value indicates 
greater growth mindset) 

• Challenging myself won't make me 
any smarter. 

• There are some things I am not 
capable of learning. 

• If I am not naturally smart in a 
subject, I will never do well in it 

 


